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Rationale.—The central purpose of the counseling service in
schools is generally viewed as assisting pupils in understanding them¬
selves and in making choices that are individually satisfying and
socially effective. Counseling, then will be focused upon the indivi¬
dual problems and needs of pupils in the school. The service is pro¬
vided to help students learn what is needed to solve their problems
and to satisfy their needs and thus to become independently able to
handle future difficulties. Hahn and MacLean state:
Most leaders in the field agree that the desired out¬
come of counseling is self-realization and self-direction
on the part of the students. ^
The point of providing co-unseling services can be seen in that
most pupils at some time or another become troubled by uncertainties
in their lives. Modern life has often been characterized as an age of
turmoil, conflict, and \incertainties. As a result, many of the bases
upon which decisions could be worked out have been removed from the
experience of the pupil. Tyler believes that it is in the relatively
calm, non-threatening atmosphere of counseling that today's students
are likely to face their problems courageously and realistically. ^
■Slielon E. Hahn and Malcom S. ^felcLean, Counseling Psychology
(New York: McGraw-Hill Book Co., 1955), p. 6.
%,eona Tyler, The Work of the Counselor (New York: Appleton,
Century, Crofts, Inc., 1953), P. 69.
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Many evaluations of the counseling service reveal that to some
degree coiuiseling does achieve the goals and general purposes which
have been set up. However, in many instances counselors have shown
up in a pretty tinfavorable li^t.
Often experts are called into a school to try to assess the
effectiveness of the counseling service or the guidance services as a
whole. They try to gather Information regarding the outcome of
counseling in the particular shcool; the effectiveness of counseling
in aiding students to understand themselves and find solutions to
their problems. The bulk of this information is obtained from admin¬
istrators, teachers and counselors themselves.^ Often, evaluation is
based on the amount of money spent on the counseling service, how well
trained the counselors are, the number of students placed in jobs or
admitted to college.
In order to promote and plan a better counseling service, it is
essential for guidance personnel to know how students feel about the
counseling assistance they have received. A program cannot fully
develop if there is no knowledge as to the extent students feel their
counselors have been on real assistance to them in helping them find
improved solutions to their problems. Unfortunately, the persons for
whom the guidance services were designed, and who receive the benefits
of these services are often totally disregarded as far as opinions and
attitudes about these services are concerned.
Robert M. W. Travers, "A Critical Review of Evaluation Pro¬
decures," Studies of Hi^er Education (Purdue University, 1958) ^
p. 68.
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It is the belief of many authorities and school personnel that
student attitudes and reactions are too weak to be considered a valid
indication of areas of needed improvement, especially in the counsel¬
ing area. Claude W. Grant explains this by saying that it is possible
for counselors to play up to students in such a way that they are
temporarily elated without the elation being significantly related to
real behavioral change. Also, good coiinseling may be labeled bad by
students. Students often look for immediate solutions to their prob¬
lems and when this does not occur, they are very likely to say that
counseling has not benefitted them.^
With the understanding that student reaction may rapidly trans¬
late itself into campus reputation, it is of prime importance to care¬
fully analyze the reactions and proceed with all diligence to improve
the effectiveness of the counseling service.
Ralph Jensen, while agreeing with many authorities on the weak¬
nesses of student reactions, believes that we cannot ignore them com¬
pletely. He urges those concerned to realize that consumer reaction
determines the destiny of most, if not all professional services.^
Student attitudes at least provide us with some index of what
students think about counseling and counselors—how they think their
^C. W. Grant, "How Students Perceive the Counselor's Role,"
Personnel and Guidance Journal, XIV (June, 195^)^ PP. 386-87.
%alph E. Jensen, "Student Feeling About Counselor Help"
The Vocational Guidance Q^arterly, XXII (May, 195^), p. ^98.
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self-understanding and their adjustment have been affected.
Evolution of problem.—During the Spring of 1967, the writer
attended a meeting of counselors, students and parents. This meeting
had been proposed and organized by the counselors of several large
hi^ schools in the area. The purposes of this meeting were: to try
to solicit community support for the guidance program, to urge parents
to encourage their children to utilize the guidance services available
to them, especially the counseling service, and to try to discover
ways in which the students could take a more active role in helping to
evaluate and bring about improvements in the guidance program.
Out of this meeting grew the general response that the students
s^uld be included in the evaluating of the counseling service, since
that is the service that affects them most individually and uniquely.
From this general atmosphere did the writer's interest in the atti¬
tudes of students toward counseling develop.
Contribution to educational knowledge.—It is hoped that
throu^ this study guidance personnel of Ada Merritt High school in
general and counselors in particular will be provided with an index of
how students can be used in helping to evaluate the effectiveness of
the counseling program. The attitudes they reflect, it is hoped, will
aid in showing which areas of counseling need improving and by the
same token the areas with which students seem to be satisfied.
It is also the desire of the writer that this study will be of
assistance in stimulating counselors to discover means and techniques
by which they can be of more help to students in the areas that
students have indicated that other school personnel and non-school
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personnel have been of significantly more help than counselors.
Statement of problem.—The problem of this study was to determine
how the students of Ada Merritt Hi^ School, Miami, Florida, felt
about the assistance provided them by the counseling service at their
school and to determine to what degree this service has helped them
find solutions to their problems.
Piirposes of study.—There were three major purposes of this
study. The first was to discover if students felt that the counselors
had aided them in their vocational, educational and social-personal
adjustment. The second was to find out in which of these areas stu¬
dents felt counselors had aided them most in their adjustment .and in
which of these areas counselors had aided them least. The third pur¬
pose was to find out how students rated assistance given them by
counselors and the assistance given them by teachers, parents, friends
and other persons in the educational, vocational and social-personal
areas.
Scope and limitation.—A limitation of the study is the fact
that the evaluation of the counseling service or the conclusions drawn
concerning the effectiveness of the service were based on the personal
attitudes of the students.
Locale of study.--Ada Merritt Hi^ School, Dade County, Miami,
Florida, is where the study was conducted.
Description of subjects.—The subjects used in this study con¬
stituted approximately one hundred-sixty students enrolled in grades
ten throu^ twelve, at Ada Merritt Hi^ School, Miami, Florida, who
have had two or more counseling sessions with the counselor. The
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students represent those who were referred to the counselors hy
teacher and those who voluntarily sou^t counseling assistance. There
were fifty-two tenth graders, thirty-one eleventh graders, and fifty-
seven twelfth graders.
Description of instrument.—The instriament used in this study
was a specifically designed questionnaire, designed to procure the
needed data as dictated hy the purposes of this study. The question¬
naire was of the closed questionnaire construction. This type of con¬
struction was chosen in preference to the open question construction
because the questions used did not require the respondents to answer
in their own words.
The questionnaire was designed and validated in the following
way:
1. Fonnulation of questionnaire by writer.
2. Submission to faculty advisor for advice and
corrections.
3. Administration of the questionnaire to a sample
group of students from Booker T. Washington High
School. The students were on the same grade level
as those used in the actual study.
4. Revision and correction of the questionnaire.
5. Duplication of questionnaire in the final form.
Method of research.—The writer used Normative Descriptive Sur¬
vey, utilizing the questionnaire as the source of data.
Procedure.--The writer achieved the purposes of this study
through the following procedural steps:
1. Permission to conduct this study was secured from
the proper school authorities.
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2. A survey of the related literature pertinent to
this study was made to ascertain what authorities
and researchers have reported in similar investi¬
gations .
3. A questionnaire was constructed. This question¬
naire was composed of several items taken from an
already validated questionnaire used by Jenson and
from original questions which were validated under
the supervision of the writer’s thesis advisor and
by administration to a sample group.
4. The data obtained throu^ the questionnaire was
assembled into appropriate tables as dictated by
the purposes of this study.
5. The finding, conclusions, and implications stem¬
ming from the analysis and interpretation of the
data were written up and constitute the content
of this finished thesis.
Review of related literature.—The literature pertinent to this
study revealed that considerable attention has been given to student
responses on attitudes toward counseling. Information which seems
appropriate to the present study was reviewed in the following areas:
1. Student attitudes toward assistance given by
counselors.
2. Student feelings on areas of counselor effective¬
ness and ineffectiveness.
Ralph E. Jenson in 1952 undertook the responsibility of making
an appraisal of the guidance services, with special attention given
to the counseling service, in the Phoenix Union Hi^ School, Phoenix,
Arizona. In trying to answer three major questions; How do students
feel that counseling has helped them in their adjustment problems, who
do students go to for help with problems, and who helps students solve
most of their problems, many Interesting facts were brou^t to light.^
Ijenson, Op. cit., p. 502.
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Jenson used a random sample of 30 percent of approximately 8,500 boys
and girls distributed among seven high schools,, grades nine throu^
twelve. The average counseling load was 65O. All counselors had
master’s degrees with an average of twelve to fifteen semester hours
of college or university credit in guidance-type course work.
The major counseling areas to which students responded were:
1. Increased understanding of personal abilities, interests,
ambitions, personality, etc.
2. The discovery of the things for which one is best suited
to do and be happiest doing while in school and after
finishing school.
3. Finding out how to make real progress toward a selected
goal.
4. Finding out how to get along better with friends and
others at school and at home.
5. Developing more confidence.
According to Jenson’s findings, students did find counseling
very helpful. Students felt that coiuiselors were of most help in
assisting to appraise themselves as far as personalities and abilities.
They felt counselors to be of least assistance in helping them formu¬
late after-school and while-in-school goals.
Students indicated they preferred coimselors to teachers,
parents, and students their own age when the problems were concerned
with discovery and making progress toward realistically chosen goals.
With the exception of the area, finding out how to get along better
with friends and others at school and at home, parents and counselors
were equally favored. The students gave teachers their strongest vote
in helping with problems related to making progress in school. Along
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the lines of learning to get along with others, students chose friends
their own age to be most helpful.
As indicated by Jenson's study, it is evident that counselors do
not have a monopoly on the counseling market. Eckert and Marshall
suggested that parents be considered a vital part of the student
counseling process.^ In a study for the New York Inquiry they found
that; "The responses of pupils show that many of them do have prob¬
lems, but they feel they have no one to tirrn to but their parentsl'^
Mallery3 in his study of high school students discovered thdt
many students are dissatisfied with the vocational help they receive
from counselors. Most students feel that counselors push them into
glamorous, professional, or monetarily attractive jobs. These
decisions of the counselor are often based solely on academic achieve¬
ment or upon the desired occupational choice as stated by the student.
It is felt generally that counselors acquire an abundance of informa¬
tion related to occupations that are interesting to the counselors
themselves or which is desired by the so called "going to college"
group.
Students feel that some kind of poll should be taken so that
%uth Eckert and T. 0. tfershall. When Youth Leave School
(New York: McGraw Hill Book Co., 1938)> P* ^5.
%bid., p. 53.
^Bollard Mallery, Hi^ School Students Speak Out (New York:
Harper and Row Publishers, 1965), p. 77*
10
they mi^t have a chance to tell the kind of occupational or educational
information they want on hand.^
Leslie 0. Carlin, in a study of 4,500 college students found
that the complaints of students who felt they had not "been helped
significantly hy a counselor, fell into catefories similar to these:
1. Counselors seemed to lack information on personal
questions.
2. Counselors seemed to lack Information; were not up
to date on vocational materials.
3. Counselors were too impersonal.
4. Counselor did not answer his question.^
Hermann Roemmich and John T. Schmidt constructed a three page
questionnaire to try to determine to what degree counselors in the
San Diego City Schools provided assistance in college selection and
planning. The results showed that counselors were of immense help in
helping with the selection of a college. However, counselors were not
rated so highly in the area of being significantly helpful in college
planning. Parents and friends were of most help in this area.^
^Arthur Brayfield, "Putting Occupational Information Across,"
Educational and Psychological Measurement, LCXIX (September, 1948),
pp. 4B5-495.
%jeslin 0. Carlin, "Negative Responses to Counseling", The
Vocational Guidance Quarterly, XXLV (Slimmer, I965).
^Herman Roemmich and John T. Schmidt, "Student Perceptions of
Assistance Provided by Counselors in College Planning," Personnel
and Guidance Journal, LXII (October,i960), p. 157-158.
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Shertzer and Stone fo\ind that when they questioned students they
found that most students who had received the benefits from counseling
sessions agreed that counseling added something of value to their
school. These students also stated that counseling had helped them in
the solution of their most difficult problems.^
Gibson found that the opposite was the case in his survey. One-
fourth of the students in the school that he used in his survey stated
2
that they had not been aided in any way by the counselor.
Super says there is generally a positive feeling among students
toward the counseling service^. Most of the students used in his
study felt that counseling did serve to meet real needs.
tfeny things account for the manner in which pupils view
counselor help. Often students are confused as to the role of the
counselor or the aim of counseling and exactly what his duties are.
They are often in doubt as to what assistance he is capable of ren¬
dering.
Claude Grant using students' perceptions of areas in which it
is felt that counselors co\ild be of most assistance to them, inves¬
tigated the role of the hi^ school counselor. There were three
groups of situations to which the answers counselor, other school
^ruce Shertzer and Shelly C. Stone, "The Counselor and His
Public: A Problem in Role Definition," Personnel and Guidance
Journal, XVII (April, I963), p. 3^. “ —
2
Clarence G. Gibson, The Why For Counseling (New York*
Norton, I965), p. 278.
3
D. E. Super, Transition: From Vocational Guidance to
Counseling Psychology (New York: McGraw Hill,1955), P. 69.
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personnel, and non-school personnel were possible. The situations
were educational planning and personal-emotional. On the basis of the
data obtained it was found that by and large student's perceptions of
the role of the coixnselor seem to reflect how the co\inselor is viewed
by other school personnel.^ This study revealed one Important fact
that has been stressed by the United States Government in its
recommendations for counselor coiirse offerings, training programs for
counselors must provide a hi^er level of competence in dealing with
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emotional and social type problems with which students are confronted.
Obviously, different students in different schools evaluate
counseling and its service to them differently. Many things may
possibly Influence this evaluation. Students' perceptions of counselor
roles, coimselor competence, and counselor availability are only a
few factors which may have some bearing on the situation. Student
dissatisfaction with counseling should be one of the indicators of
possible trouble in a school's counseling set-up.
^Claude W. Grant, "The Counselor's Role", School and Society,
XXXVIII (November, 1957), P. 77-
p
Report on Preparation Program and Course Offering in School
and College Personnel Work (Washington; Office of Education,
1959), P. 13.
CHAPTER II
PRESENTATION AND INTERPRETATION OF DATA
Introductory statement.—The attitudes of the one-hundred and
forty students of Ada Merritt High School were investigated through
means of the questionnaire. The original number of students to be used
in the study was one-h\indred and sixty. Twenty did not retvirn the
questionnaires.
The questionnaires administered, dealt chiefly with the problems
of adjustment in three areas, referred to in the analysis and inter¬
pretation of data as problem areas. These three were educational,
vocational, and social-personal. The second part of the questionnaire
dealt with persons to whom students went for help with problems. The
questions in this section were not really questions as such, but
rather categories of problems with which students are often con¬
fronted.
The data collected are presented in the following manner.
First, the data which show the attitudes of the students as a whole
to the three problem areas will be graphically presented. The tables
containing this data will be of two types, the first one showing the
number and percent of responses for each problem area according to the
category of the answers, and the next table giving an actual break¬
down of the responses for each item within each problem area.
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To give the reader an idea of how the students on an individual
grade level basis reacted to the questionnaire, a representation of the
responses of the tenth, eleventh, and twelfth grades will be Included
in table form.
The last data to be presented will be that related to the third
purpose of the study, which was an attempt to ascertain to whom stu¬
dents go for help with certain kinds of problems.
The Distribution of subjects* responses to the three problem
areas.—Students seemed generally pleased with the counseling help they
received. The distribution of student responses to items pertaining
to counseling help in the three major problems areas is shown in
Table 1. Sixty-ei^t percent or ninety-five students, indicated that
TABLE 1
Extent to Which Subjects Have Been Helped In the Three
Major Problem Areas
Problem Areas Very Much Some None Not Sure
No. No. No. lo No.
Educational 57 38 30 21^ 15 YLio
Social-Personal 35 42 30^ 4o 29^ 23 16^
Vocational ^3 31^ 31 22$ 36 265^ 30 21^
counseling had helped them "very much" or "some" in the area of
educational problems. Fifty-seven students or forty-one percent,
indicated they had been helped "very much", thirty-eight or twenty-
seven percent indicated "some".
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Seventy-seven students or fifty-five percent had positive attitudes
toward help they had received in the social-personal area. Thirty-five
students or twenty-five percent felt they had "been helped "very much";
forty or twenty-nine percent felt they had been helped "some," In the
area of vocational problems, students felt they had been helped also.
Fifty-three percent e^qpressed this view. Thirty-one percent stated
they had been helped "very much," and twenty-two percent indicated
"some."
The total number of "very much" responses for all three problem
areas was one-hxindred and thirty-five. This does not mean, however,
that one-hundred and thirty-five of the one-hundred and forty persons
who returned the questionnairs answered "very much". Individxials who
answered "very much" to help in the educational problem area may have
been many of the same persons who did so in the other two areas.
A total of one-hundred and eleven answered "some" to the three
problem areas. One-hundred and six responses were recorded for "not
sure". The greatest number of uncertain responses fell under the
category of assistance with social-personal problems. Forty respond¬
ents or twenty-nine percent were uncertain about the assistance with
social-personal problems. Thirty responses or twenty-one percent were
uncertain about counseling in the educational area, and thirty-six or
twenty-six percent, indicated they were "not sure" about the help they
received throu^ vocational problem counseling.
There was a total of sixty-ei^t negative responses. The hip¬
est nxjmber of negative responses was recorded in the vocational prob¬
lem area, thirty responses, or twenty-one percent. Twenty-three or
l6
sixteen percent gave negative responses to the second problem area,
while fifteen, or eleven percent, gave negative responses to the
educational problem area.
The overall picture presented thus far seems to suggest that stu¬
dents feel that counselors are of great value in helping them solve
their educational problans. This area had the hipest percentage of
total responses which were positive and the lowest number of negative
responses. The social-personal area had the next hipest percentage
of positive responses; it also had the highest percentage of students
uncertain about the counseling help. There was not much difference
in the total number of responses or the percentages of responses in the
second and third problem areas in the "positive" or the "not sure"
brackets. In none of the three categories did the percentage of
negative responses exceed the percentage of the positive responses.
An analysis of the responses within each problem area and a
comparison of student attitudes to the various areas of help received
reveals three interesting tendencies. First, students feel they have
received the most help in xinderstanding themselves better in terms of
their abilities, ambitions, interests, and personalities, and in making
futiire plans. The writer mi^t speculate that the counselors seem to
be doing a good job in terms of helping students appraise then^elves
in terms of their personal assets and abilities and in developing
interests in class work. The second, counselors are doing a good job
of helping students become acquainted with valuable information related
to vocations in which the students are interested and in helping stu¬
dents select possible vocational choices in li^t of their abilities
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and limitations. In the area of helping students make realistic while-
in-school goals and making progress toward these goals, the counselors
have been very ineffective. In regards to the third tendency, the one
just mentioned, this response may be as much or more a reflection of
inadequate school-community life-adjustment opportianities as it mi^t
be ineffective coiinseling. It may also represent the level of help
adolescents are capable of using.
In the area of counselors helping students evaluate their poten¬
tialities, abilities, etc., counselor effectiveness does not depend so
much on the supporting environmental adjustment opportunities within
the school, home, and commiinity. Psychometric appraisal^may also be
easier for an adolescent to accept than the personal appraisal neces¬
sary to choose and make progress toward remote adult goals.
Subjects' responses to educational problem area.--Student atti¬
tudes toward counseling help on educational problems by responses to
individual items within the category are shown in Table 2. The indivi¬
dual items in this problem area received the hipest number of positive
votes.
As stated before, counselors seem to be most effective in help¬
ing students assess their abilities, interests, and personalities and
make future educational plans. This could be a direct reflection of
the type of training received by the counselors. Counselors at the
school had broad backgrounds in courses with emphasis on testing. The
senior counselor had been previously employed by a corporation to ad¬
minister test and interpret the results to applicants. The findings
in this area could be a result of the emphasis placed on the different
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TABLE 2
EXTENT TO WHICH STUDENTS WERE HELPED BY COUNSELING IN THE
EDUCATIONAL PROBLEM AREA
Very Not
Problems Much Some None Sure
Making realistic while-in¬
school goals and progress
toward them. 22 24 54 40
Discovering and understand¬
ing your abilities, inter¬
ests and personality. 56 38 15 31
Making future educatianal
plans. 55 38 19 28
Solving problems with aca¬
demic work. 23 27 42 48
Recognizing causes for
academic failures. 29 30 39 42
Developing good study
habits. 28 31 4o 4l
Developing an interest in
5raur class work. 19 28 53 33
Understanding your attrac¬
tion and aversion tendencies
to certain activities. 22 25 h6 47
Understanding the teacher’s
side of it. 27 32 35 46
Relating abilities and
interests to educational
goals. 49 53 25 26
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areas of counseling or a general response of the demands of the stu¬
dents. If many students continuously requested to have their abili¬
ties, Interests and personalities assessed psychometrlcally,
counselors would more likely have become very proficient In this area.
Subjects* responses to the social-personal problem area.—In the
breakdown of the nixmber of responses to the Individual Items In the
social-personal problem area, shown In Table 3^ there was no one Item
which received what the writer would call a large niomber of "very
much" votes. In fact the "not sure" and "some" Indlvldijal responses
received the hipest nimber of votes. Counselors were of most help In
getting students to understand their personal limitations and In help¬
ing them to accept themselves.
It would seem that counselors have not helped pupils to learn
how to solve their own problems, control undesirable behavior, and
Increase their self-confidence. Counselors will readily admit that
social problems are perhaps the most dlfflciilt to handle. First of
all, there are so many complex variables Involved. Secondly, since
the high school years are perplexing ones for the adolescent, ones In
which the student gets his greatest amount of social orientation, there
are often feelings of pain and defensiveness attached to problems In
this area. A true exploration of feeling ml^t produce real feelings
or attitudes about persons that the student would prefer to keep con¬
cealed. Althou^ the students want help In solving their problems,
they may not be willing to be completely open with counselors.
A very Interesting observation was made as the writer compared
two very similar questions In two separate problems areas. Counselors
20
TABLE 3
EXTENT TO WEIGH STUDENTS WERE HELPED WITH SOCIAL-PERSONAL PROBLEMS
Very
Problems Much Some None Not Sure
Getting along better with
people at home and in the
community. 19 13 32 42
Increasing self confidence 23 26 51 30
Learning to solve more of
your problems yourself. 27 h3 38 32
Understanding personal
limitations 35 47 27 31
Understanding the causes
of your social difficul¬
ties 21 26 45 48
Accepting yourself ^3 37 25 4o
Relating your social
goals and ambitions to
your ability and in¬
terests 19 27 53 4l
Solving or adjusting to
hourly problems 28 31 42 39
Controlling undesirable
beliavior 26 29 6l 26
Solving problems of a
very personal nature,
sex, heterosexual
adjustment 23 3^ 46 36
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were effective in helping students relate their abilities and interests
to educational goals, but in the social-personal realm this item re¬
ceived the lowest positive count.
Although the greatest number of negative responses was not given
for the social-personal area, there was a greater number of items with
larger negative responses than found in the other two problem areas.
This indicated that there were more individual problems in this area
with which students received no help.
Subjects' responses to the vocational problem area.—In considering
the responses to the items in the vocational area, it was the feeling
of most students that counseling had helped them. At least half of
the students stated this, as shown in Table 4.
The vocational problem area received more negative votes than any
of the other two problem areas, the highest number being assigned to
the two items that also had the highest positive response count.
Counselors failed to orient students to the world of work, or
help them discover ways and means by which they could better prepare
themselves for occupations. These two items received very few votes.
The writer feels that a breakdown of the responses by grades
will give some explanation as to how the responses to the three prob¬
lem areas were assigned by the individual grade level. This will show
what grade level responded most or least to which areas.
The tenth grade responses are shown in Table 5^ page 23.
The tenth graders gave more "very much" responses to the questions in
the educational problem area. Their total for this area was the high¬
est and represents the second hipest positive response coimt to any
22
TABLE h
EXTENT TO WHICH SUBJECTS FELT THEY HAD BEEN HELPED WITH BROBLEMS
IN THE VOCATIONAL PROBLEM AREA^
Problems
Very
Mueb Some None Not Siare
Escploplng voea-bional
possibilities thoroughly. 25 19 50 46
Becoming oriented to the
world of work. 28 22 53 43
Becoming acquainted with
pertinent information
related to vocations in
which you are interested. 45 17 4l 37
Selecting possilDle
vocations in li^t of
your abilities and.
limitations and interests. 4o 24 37 39
Considering incentive for
occupation or vocation other
than monetary ones. 31 28 4o 4i
Discovering where the
demands for workers
lies. 27 30 47 36
Discovering ways to
better prepare yoiorself
for a vocation. 26 33 37 46
Planning your class schedvile
in view of your prospective
career plans. 32 18 45 45
23
of the other three areas.
Distrlhution of tenth p:rade responses of the three problem
areas.—To siimmarize the tenth grade attitudes from Table 5> the
tenth graders were more pleased with counseling help received with
educational problems than they were with help in any of the other
areas.
TABLE 5
EXTENT TO WHICH TENTH GRADE SUBJECTS WERE HELPED WITH PROBLEMS IN
THE THREE MAJOR PROBLEM AREAS.
Problem Areas
Very
Much Some None Not Sure
Educational 26 15 6 5
Social-Personal 12 18 7 15
Vocational 6 11 12 23
They were also pleased, to a lesser degree, with the social-personal
coTonseling. The tenth graders were not satisfied with vocational
counseling they had received. This group seemed more \insure about the
help they had received in this area than any of the other grades. The
tenth graders also gave more negative responses to all three areas than
the other two groups.
Responses of juniors to the three problem areas.—In Table 6, the
responses for the juniors are represented.
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TABLE 6
EXTENT TO WHICH ELEVENTH GRADE SUBJECTS WERE HELPED WITH PROBLEMS
IN THE THREE MAJOR PROBLEM AREAS.
Problem Areas
Very
Much Some None Not Sure
Educational 13 k 3 11
Social-Personal 7 8 7 9
Vocational 7 5 9 10
There are more positive responses for the educational problem area.
There were the same number of "very much” responses for the vocational
and the social-personal areas, and not very much difference between
the "some" answers in either of the three areas.
Senior responses to the three problem areas.-- The seniors acted
very positively to help received in the vocational problem areas. On
a whole, the seniors seemed satisfied with the counseling assistance
in all areas, as can be seen from Table 7.
TABLE 7
EXTENT TO WHICH TWELFTH GRADE SUBJECTS WERE HELPED WITH PROBLEMS IN
THE THREE PROBLEM AREAS
Very
Problem Areas Much Some None Not Siare
Educational 19 19 6 13
Social-Personal 15 Ik 11 17
Vocational 30 15 5 7
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The vocational problem area received the lowest negative response
count while the social-personal received the hipest.
The student preference scores in seven problem areas.—The
student preference scores are presented in the order of occurrence
of the problem areas in Table 8. To the first problem area, "knowing
about real abilities, interests, ambitions and personality," it seems
that students preferred counselors over all other sources of help.
Teachers and friends were more popular than deans or the miscellaneous
category of individuals. It seemed significant to point out that deans
were responsible for school discipline. They were not chosen very
often by students.
It woiild seem that students had high respect for help associated
with counselors. On the other hand, there is considerable evidence to
suggest that many students solicit the opinions of parents, teachers,
and friends in whom they can confide.
In the second problem area, "discovering the most promising
kinds of school activities and work," counselors were most often named.
Parents ranked second, deans and friends ranked much lower. Counselors
were pictured by the students as being most helpful in e3q)loring and
identifying sehoolwork goals which would promise to provide adequate
expression of their capabilities and interests. Again, however, the
writer cannot Ignore the inclination of numerous students to go to
parents and teachers. Some few go to deans.
Following the identification of suitable activities to develop
one’s abilities and interests, a student is faced with the problem of
making real progress toward those goals. Student reactions to problem
area number three, "finding out how to make progress toward selected
goals in school and work," reveals counselors to be considerably more
26
TABLE 8















work. 35 77 10
Finding out how to
make progress toward
selected goals in
school and work. 27 51 39
Learning how to get
along better with
friends and others,
at school, home or
the community. 47 42 7
Learning to do the
things known to be
best for you and






59 21 3 1 1
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popular. Table 8 illustrated this.
Adolescents as a group are very concerned about making and holding
friends and getting along amicably with others in school, at home, and
in the community. In the foiirth problem, "learning how to get along
with others," counselors and parents are rated about the same. It is
interesting to note that the importance of friends as a source of help
compares very favorably with that expected from parents or counselors.
Another objective of counseling is to help the student improve
his ability to make "good" decisions about how to handle problems
that arise from time to time. From Table 8, it appears that students
placed a little more confidence in their parents than in counselors,
or any other individual. Teachers fall decisively lower than parents
and counselors. Deans, friends, and miscellaneous fall still lower
as a prospective source of assistance with problems associated with
this area of help.
Making proper decisions about problems constitutes real accom¬
plishment, but if decisions are not acted upon appropriately, the
decision-making process may simply become energy wasted in wheel¬
spinning. In the sixth problem area, students were given a chance
to select those individuals to whom they would go for help in learning
to do the things which were known to be best for them and society.
From Table 8, we can see that counselors and parents were accorded
almost equal rating. Teachers were rated third; deans and friends,
fourth.
In the last problem area, making realistic choices in vocations
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and education, or making realistic plans for these two areas,
parents were given a decided edge on the counselor. Teachers were
third. In this area, friends, deans, and miscellaneous persons
were extremely low on the students* list as a help reso;irce.
The results indicated that students did find counseling useful
and effective in helping to solve their problems in the vocational,
educational, and social-personal areas. The students expressed more
positive attitudes toward counseling in the educational area. There
were fewer negative responses and there were fewer uncertain responses
also, as compared to the other categories of problems. There may have
been several important reasons for the overall feeling of satisfaction
with the covinsellng help in the educational problem area. First of
all, the natiire of the problems are more or less concrete and immed¬
iate, and the variables which influence them are often dealth with
during the coixnseling of the actual problem. For example, counseling
Involving making future educational plans would necessarily involve
ascertaining the student's abilities, interests and financial resources.
Therefore, a part of his recognized problem would be solved because some
of the variables which would eventually come to bear on the problem have
been defined and analyzed. Second, student attitudes of acceptance with
regards to the value of the coxinseling sessions and the counselor are
often direct results of counselor preparation and experience. Coimselors
were probably better capable and qualified to help students in the
educational area. Of the three teachers, now counselors, all have had
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long teaching careers ranging from 10 to l8 years. Thus, more so than
in any other area, they have a good orientation to the kinds of educa-
Uonal problems students take to counselors. Usually, they have been
asked for help by students with some of these problems.
Educational problems often arise when students don't know what
they have to work with, in terms of abilities and aptitudes. Counse¬
lors, while in many instances not hi^ly qualified to administer and
interpret tests, have a wide exposure to test and testing. Thus, if
the students come in for some definite indication of what his abilities
are, a test can render some concrete figures or facts concerning the
individual's abilities. Much of this information is usable when the
test is administered properly and interpreted correctly.
The social-personal area is perhaps the most difficult to deal
with. The findings or data in this study somewhat substantiate this.
It is needless to reitterate the reasons given previously for the
difficiilties involved in handling social-personal problems. The main
reasons for the difficulties are the number of variables involved
and the degree of psychological involvement.
All but one grade level used in the study gave "social-personal"
problem area their lowest positive rating. Juniors and seniors rated
it the lowest. Sophomores showed a sli^tly favorable attitude as
compared to the other two grade levels.
The most extreme variation in responses showed up in the analysis
of the "vocational" data. Seniors were the only students who gave this
area anything close to a favorable vote. The juniors and sophomores
gave it only one-third as many positive votes as the seniors. This is
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not to be completely unexpected. It is diiring the senior year when
the most concentrated kind of vocational counseling is done. The
emphasis during this year is on getting students into college or
finding them jobs. During the second semester of the senior year
seniors flock to the counselor's office to learn about jobs and
job openings, or to seek help in job placement.
Students show that counselors were most helpful in assisting
them to appraise their abilities, interests, and personalities and
compared with other areas of help; of least assistance in helping
them make progress toward their realistically chosen while-in-school
goals.
As indicated by students' preferences for certain persons to
help them with certain types of problems, students preferred counse¬
lors over parents, teachers, deans and friends their own age. Coun¬
selors appeared to compete strongly with parents as a source of help.
Teachers received their strongest vote from students for help
with problems related to making progress in school. However, they
were ranked lower than coiinselors. Counselors seemed more strongly
identified as help agents in matters related to discovering and
progressing toward realistically chosen school and work goals than
teachers.
Deans of boys and girls who are know by students to be respon¬
sible for discipline received few student choices. It seems that
students would definitely avoid seeking help from individixals who
assiome authoritative roles.
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Students seemed to go to friends for help in learning how to
get along better with others at school, at home and in the community
as much as they do to parents and counselors.
Although students tended to prefer rather decisively the help
of counselors over that of teachers, deans, and friends their own age,




Problem and Methodology.--The problem of this study was to
determine how the students at Ada Merritt Hi^ School, Miami, Florida,
felt about the assistance provided them by the counseling service at
their school, and to determine to what degree this service has helped
them to discover solutions to their problems. There were three major
purposes of this study. The first was to discover if students felt
that the.co\inselor had aided them in their vocational, educational,
and social-personal adjustment. The second purpose was to ascertain
in which of these areas students felt counselors had aided them most
and least. The third purpose was to find out how students rated the
assistance given them by teachers, parents, friends, and other persons
in the educational, vocational, and social-personal areas.
The subjects used in this study were members of the tenth, eleventh
and tw.felfth grades at Ada Merritt High School, Miami, Florida. There
were questionnaires sent to one-hundred and sixty students. Twenty of
the students did not return the questionnaires. The data analyzed in
this study are data based upon the one-hundred and forty respondents
who returned the questionnaires.
The writer used the Normative Descriptive Survey method of research
The questionnaire was the instrument used for the collection of the data.
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It was of the closed question construction.
The data treated in the study were done so in the following
manner:
1. The total number of responses for all three problem
areas was calculated.
2. Individual responses to items within a particular
problem area were computed.
3. A breakdown of the data for each area was done
according to the grade levels of the respondents.
4. Data from the student preference section of the
questionnaire was computed and tabled in such a
manner as to clearly indicate each grade response
distribution.
Summary of related literature.— Ralph E. Jenson, in his study
of the feelings of hi^ school students toward counseling, found
that there was a generally positive feeling toward the counseling
service. Students found counseling very helpful in the process of
problem solutions and considered counselors as very effective in
helping them appraise their personalities and abilities.^
Counselors were found to be very effective in helping students
make progress in school and make progress toward realistically
chosen goals.
^Ralph E. Jenson, "Students Feelings about Counselor Help,"
Personnel and Guidance Journal, XXII (May 1954)# p. 498.
3^
Echert and Marshall feel that since many students indicate
that parents are a primary source of help with problems, parents
1
should be made a vital part of the pupil counseling process.
Dollard I'fellory found in his study of hi^ school students
that many students were dissatisfied with the vocational help
received from counselors. They felt counselors weren’t helping
2
them to make realistic vocational choices.
According to the results of a study done by Leslie 0. Carlin,
students in college found that they had not been significantly helped
by coixnselors. Counselors were too impersonal, lacked information
3
on vocational and social problems and did not answer their questions.
Arthiar Brayfield found that students thou^t they shoiild be
allowed to participate in a coimselor's poll of some kind wherein
they would get a chance to say what kind of occupational or educa-
4
tional information they wanted coimselors to keep on hand.
Results obtained from a questionnaire administered by Hermann
Roemmich and John T. Schmidt showed that counselors were of immense
help in assisting students with college selction. They were not so
5
highly rated in the area of being vSry helpful with the planning.
^uth Echert and T.O. Ifershall, When Youth Leaves School
(New York: McGraw Hill Book Co., 1938)7 P* ^5.
Dollard tfellory. High School Students Speak Out (New York:
Harper and Row Publishers, I965), p.77.
Leslie 0. Carlin, "Negative Responses to Counseling," The
Vocational Guidance Quarterly, XXIV (Summer, I965), p. 79.
^Arthur Brayfield, "Putting Occupational Information Across,"
Educational and Psychological Measurement, XXXIX (Jiine, 19^8)>PP-^5-95.
%ermann Roemmich and John T. Schmidt, "Student Perceptions
of Assistance Provided by Counselors in College Planning," Personnel
and Guidance Journal, LXII (October, I96O), pp. 157-58.
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Shertzer and Stone concluded from their study on the value
of coiinseling as perceived hy students that most students who had
received benefits from a counseling session or sessions agreed
that counseling added something to the value of their school.^
They agreed that counseling had helped them in the solution of
their most difficult problems.
It was pointed out in a study by Clarence G. Gibson that
one-fourth of the students in a particular school said they had
p
not been aided by a counselor in any way.
Students are often puzzled as to the exact functions of a coun¬
selor. They do not know how he is supposed to be able to help them
solve perplexing problems. This can be a very real problem in
proper acceptance of coiinseling help.
Cihude W. Grant says that students are often confused as to
the foie of the counselor and exactly what assistance he is capable
of giving. This is often a very important factor in how the students
perceive counseling help. Grant also fovind that student's per¬
ception of counselors are often reflections of school personnel
reflections.
^Bruce Shertzer and Shelly C. Stone "The Counselor and His
Public: A Problem in Role Definition,"Personnel and Guidance
Jovirnal, XVII (April, 1963), p. 326.
Clarence G. Gibson, The VJhys For Counseling ( New York:
Norton, 1965), P. 278.
^Claude W. Grant, "The Counselor's Role," School and Society,
XXXVIII (November 1957), P. 77.
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Summary of Findings.— A summary of the findings of this study
is as follows:
1. Students at Ada Merritt Hi^ School, Miami, Florida,
used in this study, for the most part have very positive
attitudes towards the counseling help received at their
school. Some of the students feel that they have been
helped very much in finding solutions to their educational,
vocational, and social-personal problems. Other students
expressed varying degrees of satisfaction such as being
helped some, nqt being sure as to whether they were helped
or not, and not being helped at all.
2. Students felt that the counselors had helped them more in
certain areas than they had in others.
3. More students agreed that counseling in the area of educa¬
tional problems was of the most benefit to them. This
problem area received the hipest number of positive re¬
sponses and the lowest number of negative responses.
k. Students felt that counselors were of significant help
when it came to assisting them in understanding their
personalities, interests and abilities.
5. After the educational problem area, the greatest degree
of satisfaction with counseling was expressed by students
to be in the social-personal area. In this area students
indicated that throu^ counseling they had become better
able to accept themselves, understand their personal llmita-
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tions, and understand their personalities.
6. Students expressed a very negative attitude toward the
coiinseling help received in the area of vocational problems.
A smaller total percent of the students said that they had
been helped by counselors in this area than in any other of
the two areas. A greater number of students expressed the
feeling that counseling in this area had not helped them at
all.
7. There were different feelings expressed towards the three
problem areas according to students at the three grade levels
used in the study. While all three grades, tenth, eleventh,
and twelfth, expressed very positive attitudes toward co\in-
seling in the educational area, the seniors were the only
students who expressed anything close to satisfaction with
the vocational counseling. The highest rating as far as
the social-personal area was given by the sophomores.
8. The students in general were more uncertain about the help
received in the social-personal area than they were in any
other area.
9. With regard to whom students seek for help, students pre¬
ferred counselors over parents, teachers, deans, and friends
when the problems were concerned with discovering and making
progress toward realistically chosen while-in-school goals
and work goals.10.Teachers were of most help in aiding students in finding
goals related to the school situation.
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11. Deans of boys and girls, associated with discipline, re¬
ceived very few votes.
12. Counselors and parents were almost equal as to the number
of students who would go to them for help with certain types
of problems.
Conclusions.—The data gathered in this study reveal the following;
1. The students or subjects have formulated certain definite
positive attitudes about the counseling help they have
received at Ada Merritt High School. While they are not
completely satisfied with counseling help, there is a
clear indication that the counselors at the school have
provided them with the information, and professional
skills which have enabled them to solve many of the problems
with which they are confronted.
2. There is evidence to support the fact that counselors are
doing their best counseling, as far as students' problems
are concerned, in the educational problem area. By far
the majority of the students used in the study indicated
this by their high percent of positive replies. Counseling
in this area has been successful in helping students to make
plans which are of an immediate nature, and long range future
plans which are based upon a soiind knowledge of the students'
abilities, interests, personal limitations, and upon the
students' better understanding of their personalities.
Students found that after counseling they are better able to
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make educational plans which are realistic and in keeping
with the variables stated above,
3. Vocational problem counseling found most favorable accept¬
ance with students on the senior grade level. These students
feel that throu^ counseling related to this area they are
capable of making wise vocational choices.
4. The extent to which vocational coiinseling has been success¬
ful seems to be limited to the seniors. Tenth graders and
eleventh graders hold very negative attitudes as to the de¬
gree of counseling of this nature being effective with them.
5. Other persons such as parents^ teachers, and friends weST©
commonly used as sources of help in problem solving when the
problems Involved were related to developing confidence in
ability to make good decisions about things which caused
immediate worry or frustration; they were also more helpful
when future decisions had to be made by the students.
Counselors were noted as the best persons to be used as
soiirces of help when there was a desire to learn more about
one's abilities, interests and personality.
6. One's peers are just as val\aable in helping one to learn how
to get along with other people at home, at school and in the
community as counselors, and teachers were.
7. Persons who are identified as being in charge of dispensing
disciplinary action are not sou^t out for help with problems
in educational, vocational, or social-personal areas.
4o
Implications.— The writer, from the analysis and interpreta¬
tion of the data involved in this study, draws the following impli¬
cations;
1. Counselors are better prepared to help students on all
grade levels to successfully solve their educational
problems than they are to help students on all grade
levels to solve their social-personal and vocational
problems.
2. Certain types of counseling assistance may not be capable
of being assisted properly until a sufficient period of
time has elapsed. This can be applied quite well to
social-personal type counseling help. In many of the
other type problems, resiilts may be seen immediately. Test
resTilts or interest inventory results can be presented in
a relatively short period of time and can give a student
some visible or tangible "solution" to his problem in his
estimation, but it is difficult to see immediate results,
when one is trying to solve a problem Involving members
of one's family or involving development of more self-
confidence .
3. Coiinselors are failing to help students with one of the
most emotionally involved problem areas, the social-personal
area. The fact that this was voted the least area of assis¬
tance, including assistance from all counselors (the three
at the school), indicates that counselors are prepared to a
hi
very inadequate degree throu^ their counselor training
programs to meet these types of problems. Counselor
training programs shoiild involve ways of alerting the
counselor to the great sensitivity of this area and to
the barriers often raised around problems in this area
even though students indicate that they want help.
k. Vocational counseling seems to be stressed at a specific
grade level. Unless there was direct confrontation of
a counselor from a tenth or eleventh grader with a voca¬
tional problem, no attempt seemingly was made to help
students become well informed in the area.
5. The implications of the student preferences for certain
individuals to help them with certain type problems is
that a great deal of time and expensive training will be
wasted if counselors do not find ways of becoming increas¬
ingly more helpful to students in more of the ways where
they indicated that they are being helped just as much or
more by other persons than the counselor. While this help
may in many cases be good and keep a lot of students out
of the counselor's office, often help coming from untrained
and unskilled persons creates frustration and anxiety for
the child who, if he eventually comes to the counselor,
will have a compoimded problem.
Recommendations.—The writer makes the following recommendations
in connection with the results of this study;
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1. Counselor training programs shoxald include special areas
of concentration in Imparting techniques and methods which
would better enable counselors to help adolescents with
their social-personal problems. One way of doing this
is to better train counselors in the area of group tech¬
niques. It has been found that group procediires are becoming
more and more useful in the area of social-personal problems.
Since the study revealed that peers are instrumental in deve¬
loping such abilities as getting along better with others in
many areas of a student's life, this method may be quite
applicable.
2. Students should be made well aware of the fact that the results
of counseling cannot be determined immediately in many cases.
This may keep down the tendency to expect immediate help from
a counselor. This can be done by letting them know that while
counseling does exist to help them solve many of their immed¬
iate problems, the goals of counseling are often long-range
and involve problem solution as well as adjustment to certain
problems. Effective adjustment of any kind usually takes
time.
3. Vocational development is a continuous, evolving process. If
It has not begun in elementary school or in the junior hl^
school, the high school teachers and coiinselors should ini¬
tiate the process, not in the twelfth, but in the tenth grade.
Opportionities for vocational exploration shoiild be made possible
at all grade levels. Last minute attempts to orient students to
the world of work, to help them plan class schedules
according to possible vocational plans, and to gorge
them with visits hy indiistrial, and business represen¬
tatives are not fair to the students. By the time a
student has reached the twelfth grade, mless he goes
on to college or some type technical or business school,
most of his preparatory coiirses have been taken. It is
in^jossible to do in one year or one semester a job which
will affect a person's very existence the rest of his
life.
4. Counselors should recognize and accept the fact that
persons, such as parents, teachers, friends a student's
own age, and even deans are perceived by students as
potential soijxces of help. Efforts to somehow involve
these persons more intimately and vitally in the counse¬
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The following questions are designed to get an indication
of your general attitude toward counseling assistance you have
received at your school. Answer each question by making a check
under the heading which best expresses the way that you feel you ,
have been helped by counseling.
Very Not
Much Some None Sure
1.. Has counseling helped
you discover and under¬
stand your abilities
and interests?





3. Has counseling helped
you make wise future
educational plans?
U. Has counseling helped
you explore vocational
possibilities thoro.u^ly?
5. Has counseling helped you
become oriented to the
world of work?
6. Has counseling helped
you to get along better
with people at home, at
school and in the community?
7. Has counseling helped
you to increase your self-
confidence?
8. Has counseling better
enabled you to solve




Much Some None9.Has counseling helped
you become acquainted
•with valuable informa¬
tion related to voca¬
tions in which you have
a particiilar interest?
10. Has counseling helped you
to select possible voca¬
tions in li^t of your abil¬
ities, limitations and
interest?
11. Has co\inselor helped you
to solve problems with
academic work?
12. Has counseling helped
you to determine the
causes of your academic
fallvires and difficulties?
13. Has counseling helped you
to understand your personal
limitations?
1^. Has the counselor helped
you to understand yoiir
personality and its
structure?
15. Has the counselor helped
you find the causes of
any social difficulties
that you mi^t have?
16. Has coiinseling made you
more self-accepting?
17. Has counseling helped you
relate your ambitions and







18. Has the counselor helped
you discover -ways of con¬
trolling your behavior?
19. Has counseling helped you
solve any personal problem
with your family, that you
mi^t have had, or adjust
to the sit-uation?
20. Has the counselor helped
you to solve yovir problems
of a very personal nature,
such as those involving
matters of sex, or hetero¬
sexual relationships?
21. Has counseling made you
aware of where the demand
for workers is?
22. Has the counselor helped
you to discover -ways of
better preparing yOurself
for the vocations in which
you are interested?
23. Has counseling helped you
realize the importance of
planning your class schedule
■with your interests, abilities
and possible vocations in
mind?
2h. Has the counselor helped
you to understand your aver¬
sion and attraction tendencies
for certain kinds of school
activities?
25. Has counseling helped you to






I^ch Some None Sure
26. Has coxinseling helped
you to discover the
things that you can do
hest in school?
27. Has co\inseling helped
you to see academic
difficulties as steps
in your academic growth?
28. Has counseling helped
you to accept other
people who are different
from you?
29. Has counseling helped you
to appreciate and respect
all kinds of work or
occupations?
30. Has the counselor helped
you to consider the advan¬
tages and disadvantages of
occupations in which you
have interest?
31. Has counseling helped
you to develop the ability
to stick with difficult
takings?
32. Has counseling helped you
to understand yourself
better as you interact
with different people in
different situations?
This section of the questionnaire is designed to discover what
other persons are sources of help or potential help to depending upon
the type of problem that you have. Make an "X" under the name of the
person who is most effective in helping you solve problems under the
categories listed on the left. "Miscellaneous," is the answer designated
for persons other than those listed.
PROBI^EMS PARENTS COUNSELCKS TEACHERS FRIENDS MESC,



























now and about those
which mi^t arise
in the future.
6. Learning the things
known to be best for
me and society.
7. Making realistic
educational and
vocational plans.
MISC.
